
1 WRITING WORKSHOP 

The Writing Process: Strategies 
for Writing 
Learning Targets
• Produce clear and coherent writing in which the development, organization, and 

style are appropriate to task, purpose, and audience.
• With some guidance and support from peers and adults, develop and strengthen 

writing as needed by planning, revising, editing, rewriting, or trying a new 
approach, focusing on how well purpose and audience have been addressed.

• Demonstrate command of the conventions of standard English grammar and usage 
when writing or speaking.

• Demonstrate command of the conventions of standard English capitalization, 
punctuation, and spelling when writing.

• Use knowledge of language and its conventions when writing, speaking, reading, 
or listening.

• Engage effectively in a range of collaborative discussions (one-on-one, in groups, 
and teacher-led) with diverse partners on middle school topics, texts, and issues, 
building on others’ ideas and expressing your own clearly.

The Writing Process 
Writing is a recursive process, meaning that writers may repeat the steps of 
drafting, revising, and polishing many times before they are satisfied with their 
product. Successful writers are flexible in how they approach a writing situation. 
They use a variety of strategies to carry out and manage the task of composing. This 
workshop is designed to help you understand the stages of the writing process and 
the strategies that will help you develop your own writing process. 

To complete this workshop you will work with your teacher and your classmates to 
follow the writing process in planning, drafting, organizing, and revising and editing 
a model piece of writing. You will then use the writing process to independently 
write a piece of your choosing.

ACTIVITY 1 

Exploring the Writing Process 
Before Reading
 1. What do you know about the writing process? Describe the stages you go 

through, from beginning to end, to publish a piece of writing. 

Stages of the Writing Process
 2. Consider the traditional stages of the writing process represented below and 

placed in random order. Work with a partner to brainstorm the role of the writer 
within each stage of the writing process. 

LEARNING 
STRATEGIES
Quickwrite, Previewing, 
Think-Pair-Share, Graphic 
Organizer, RAFT, Think 
Aloud, Generating 
Questions, Brainstorming, 
Self/ Peer Editing, 
Marking the Text, Sharing 
and Responding
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Writing Workshop 1 (continued)

Writing Process Graphic
 3. After discussing the writing process, use your imagination to create a 

graphic representation of the writing process that shows its stages and 
their recursive nature. 

During Reading
As you read the following student sample, read the text from the perspective 
of a writer. 

 4. As you read this text, identify as much as you can about the writer and his 
viewpoint. Highlight statements the writer makes that present his point of 
view. 

Writer’s Role

Sharing and Responding Prewriting 

Editing Publishing

Revising Drafting
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My NotesSample Text

My Long 
Distance Life
by Nick Sheff 

I was born in Berkeley, where I lived in a small house in the hills surrounded by 
firs and redwoods. My mom, my dad and me. As early as I can remember, there was 
arguing. When I was 4, my parents decided that they could no longer live together. 

That same year, my mom moved to Los Angeles, and a therapist was hired 
to decide where I would live. My dad called her my worry doctor. Playing with a 
dollhouse in her office, I showed her the mother’s room on one side and the father’s 
room on the other. When she asked me about the little boy’s room, I told her he didn’t 
know where he would sleep.

Though I was very young, I accepted my parents’ separation and divorce and 
somehow knew it wasn’t my fault. Yet I was intensely afraid. Not only was my mom 
more than 500 miles away, but she had a new husband. My dad had a new girlfriend, 
and my custody was unresolved. Everyone said I’d spend time with both parents, but I 
wanted to know where I would live. 

The therapist finally decided I’d stay with my dad during the school year and visit 
my mom on long holidays and for the summers. I began flying between two cities and 
two different lives. I’ve probably earned enough miles for a round-trip ticket to Mars. 
Some people love to fly, but I dreaded the trips.

For the first year, one of my parents would accompany me on the flights. At 6, 
I started traveling on my own. I would pack my toys and clothes in a Hello Kitty 
backpack and say goodbye to my parent at the gate. The flight attendant would lead me 
onto the plane. 

When I was 7, the woman sitting next to me on the plane tried to convert me 
to Christianity. A few years later I was on a flight with such bad turbulence that the 
luggage compartments opened and the man behind me threw up. When I was 12 and 
on my way to L.A. for Christmas, a lady refused to check her bag and shoved a flight 
attendant. We couldn’t take off for two hours; the police came and dragged her off, to 
the cheering of other passengers. But flying was just part of what made long-distance 
joint custody so difficult. 

I remember the last day of school in sixth grade. All my friends made plans to 
go to the beach together—all my friends, but not me. I couldn’t join them because I 
had to fly to L.A. It wasn’t that I didn’t want to see my mom and stepdad. I just didn’t 
want to leave my friends. As the school year came to a close, I began to shut down. I 
hated saying goodbye for the summer. It was easier to put up a wall, to pretend I didn’t 
care. My dad drove to school with my packed bags. My friends went off together and I 
headed to the airport. 

Arriving in L.A., I was excited to see my mom and stepdad. It had been almost 
three months since my last visit. But it took a while to adjust. Each set of parents had 
different rules, values and concerns. 
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Writing Workshop 1 (continued)

My Notes I am 16 now and I still travel back and forth, but it’s mostly up to me to decide 
when. I’ve chosen to spend more time with my friends at the expense of visits with my 
mom. When I do go to L.A. it’s like my stepdad put it: I have a cameo role in their lives. 
I say my lines and I’m off. It’s painful. 

What’s the toll of this arrangement? I’m always missing somebody. When I’m in 
northern California, I miss my mom and stepdad. But when I’m in L.A., I miss hanging 
out with my friends, my other set of parents and little brother and sister. After all 
those back-and-forth flights, I’ve learned not to get too emotionally attached. I have to 
protect myself. 

Many of my friends’ parents are divorced. The ones whose mom and dad live near 
each other get to see both their parents more. These kids can go to school plays and 
dances on the weekend, and see their friends when they want. But others have custody 
arrangements like mine. One friend whose dad moved to New Hampshire sees him at 
Christmas and for one month during the summer. My girlfriend’s dad lives in Alaska. 
They know what I know: it’s not fair. 

No child should be subjected to the hardship of long-distance joint custody. To 
prevent it, maybe there should be an addition to the marriage vows: Do you promise 
to have and to hold, for richer and for poorer, in sickness and in health, as long as you 
both shall live? And if you ever have children and wind up divorced, do you promise to 
stay within the same geographical area as your kids? Actually, since people often break 
those vows, maybe it should be a law: If you have children, you must stay near them. 
Or how about some common sense? If you move away from your children, you have to 
do the traveling to see them. 

In two years I go to college. I’ll be living away from both homes, which will present 
new problems, such as where I will spend holidays. Whatever happens, I’ll continue to 
build my relationships with both my parents, my siblings and my friends. 

Before I have children of my own, I’ll use my experiences to help make good 
decisions about whom I choose to marry. However, if I do get a divorce, I will put my 
children’s needs first. I will stay near them no matter what happens. 

 After Reading
 5. When you have finished reading, respond to the questions below in 

the space provided. Be prepared to discuss your answers with your 
classmates.

a. Purpose: What was the writer’s purpose for composing this text? 
Was it to inform, to entertain, to persuade, to reflect, or to share an 
experience? Explain. 

b. Audience: Who is the intended audience for this piece?

c. Position/Thesis: What central idea and/or message did the writer want 
to convey? 
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d. Mode: Identify the writing mode and essential features. Discuss how the 
mode is used to support the purpose of the writing, and describe the position 
of the writer. 

e. Organization: How has the writer chosen to organize his writing? 

f. Transitions: What words does the writer use to connect and clarify 
relationships between ideas and create and move the reader from one part 
of the essay to the next? 

 

Check Your Understanding
With a partner, evaluate the effectiveness of blending the two modes of writing. How 
would the essay have been different if it had only been narrative, or only explanatory? 

ACTIVITY 2

Working Through the Writing 
Process as a Class
Stage 1: Choosing a Topic 
As a writer, you may have the opportunity to choose an original topic for your 
writing or you may write in response to a prompt. Either way, you will benefit from 
going through the stages of the writing process. 

 “It seems to me that writing is a marvelous way of making sense of one’s life, both 
for the writer and the reader.” —John Cheever 

 1. Use the chart below to brainstorm a list in each category of potential writing 
topics for you to explore and share with your readers.

ACADEMIC 
VOCABULARY
Mode describes the 
purposes for writing. The 
three most commonly 
used modes of writing are 
narrative, explanatory, 
and persuasive. 
Transitions are words 
or phrases that help 
carry a thought from one 
sentence to another, from 
one idea to another, or 
from one paragraph to 
another so that there are 
no abrupt jumps or breaks 
between ideas. 

Potential Writing Topics

What are some of the 
best things that have 
happened to you?

What are some of 
the worst things that 
have happened to 
you?

What are some 
of the most 
significant learning 
experiences you have 
encountered?

What are some other 
ideas for topics of 
interest to you?
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Writing Workshop 1 (continued)

 2. Share the lists with a partner. As you listen to one another and discover similar 
ideas, add them to your initial list of potential writing topics.

 3. Read through your list, and circle one topic from each category that is of 
particular interest to you and that you can write about fully. Select one circled 
topic to share with a partner. Use the following questions to guide your partner 
discussion:
• What happened?
• Who was involved, and how did the people involved respond?
• Why is this experience memorable?
• Who might benefit from your sharing this experience?

 4. Explore your topic further using the RAFT strategy to explore the writer’s 
persona or role and purpose, to identify possible audiences, and to select an 
appropriate format or mode of writing to convey the purpose. 

Introducing the Strategy: RAFT 
Primarily used to generate text, the RAFT strategy helps writers plan for writing 
by focusing on the writer’s role, audience, format, and topic. RAFT can also be 
used to analyze a text by examining and identifying the role of the speaker, the 
intended audience, the format, and the topic of the text. 

Role of the writer: 
What perspective or 
persona will you take 
on to meet your goals 
for writing and to 
establish a connection 
with your readers?

Audience: Who is 
your target audience?

What information 
might you include to 
capture their interest?

Format: What writing 
mode or genre would 
be best to represent 
this topic? Explain. 

Topic: What is your 
purpose for writing 
this piece? Use strong 
verbs to describe your 
purpose.
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 5. Now use this sentence frame to consider your goal for writing.

From the perspective of a(an)   I am writing a(an) 
                                                         Role Format
to  my  that  , 

.
 Topic   Audience Topic

Stage 2: Prewriting
 “I suppose some writers begin with a phrase, an idea, or a concept. I always begin 
with an image.” —Gabriel García Márquez 

 1. How do you begin to explore a subject before writing? Consider what you 
currently know and need to know in order to guide the exploration of your 
selected topic. 

 2. Review the purpose of the prewriting strategies (e.g., free-writing and looping, 
mapping, outlining, sketching, or webbing) in the Resources section of your 
SpringBoard book. Select an appropriate strategy, and begin prewriting to 
generate ideas, explore connections among them, and organize information. 

Introducing the Strategy: Free-Writing, Looping, and Adding
Free-writing consists of using a fluid brainstorming process to write without 
constraints in order to generate content and clarify and convey the writer’s 
purpose.

After free-writing, looping focuses on one section of a text which is identified to 
promote elaboration or the generation of new ideas for that section. This process 
is repeated to further develop ideas from the newly generated segments.

Adding consists of making conscious choices to enhance a text by adding 
additional words, phrases, sentences, or ideas.

Sample Looping and Adding to part of a free writing activity: 
“Arriving in L.A., I was excited to see my mom and stepdad. It had 
been almost three months since my last visit. But it took a while to 
adjust. Each set of parents had different rules, values, and concerns.”

Material added as a result of looping: “But it took a while to adjust.” 
With my father, I am an only child, and I have an active social life, but 
with my mom and step-dad, my time is spent entirely with my younger 
brothers. 

 3. Review your prewriting, and consider how the ideas generated fit your goals 
and purpose for writing. This might be an appropriate time to settle upon a 
preliminary position or controlling idea to shape your point of view or your 
underlying message. 

 4. Think about the format or mode you selected while completing the RAFT 
organizer, and consider the conventions of the format in preparation for a 
first draft. Consult resources as necessary to familiarize yourself with the 
organizational structure of your selected type of text. 
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Writing Workshop 1 (continued)

Check Your Understanding
You have completed the Prewriting stages in the writing process. Explain why these 
stages are important steps before the actual drafting of your writing. How can they 
help make drafting your writing easier and more fully developed? 

Stage 3: Drafting the Text 
Once you have finished the prewriting stage, you are ready to create a working draft 
of your text. Using your RAFT thinking, your free-writing, looping, adding and any 
other brainstorming, you are ready to write. 

“Writing should be like riding a bike down a hill, bouncing along, going fast.”
—Don Murray 

 1. Revisit the Writer’s Role graphic organizer and discuss how this quote pertains 
to the drafting stage of the writing process. Then describe your experiences 
with drafting in the past. 

 2. Before you begin drafting, think about organizing your ideas. Create a 
preliminary organizational structure by creating a topic outline that shows what 
ideas you will include and in what order the ideas will be developed. Be sure to 
focus your attention on building ideas to create a focused and coherent piece of 
writing. For help in doing this, examine and track the organization of the model 
essay. Note how the narrative develops and when it shifts to explaining or 
explanatory development. 

 3. Once you have completed your draft, read through it and use looping to 
pinpoint areas where you might further refine your writing for clarity and detail 
in preparation for sharing your draft with your peers. Consider the areas of the 
draft where you would like peer support, and note appropriate questions and/
or comments to share in a small group. 

Stage 4: Sharing and Responding in Writing Groups 
“Reader response drives revision.” —Kelly Gallagher 

 1. Revisit the Writer’s Role graphic organizer, and discuss how this quote pertains 
to the sharing and responding stage of the writing process. 

 2. In a writing group, all members work collaboratively to assist the writer through 
the revision process by asking clarifying questions that may help to develop 
a quality piece of writing. Look at the “Roles of the Participants in Writing 
Groups” for things to consider while sharing and responding. 
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Roles of the Participants in Writing Groups 

Job Guidelines Response Prompts

The reader: 

Reads the text silently, then aloud. 
Begins the conversation after 
reading. 

The reader’s focus is to share an 
understanding of the writer’s words. 

The reader will also see the physical 
structure of the draft and may 
comment on that. 

The reader follows all listeners’ 
guidelines. 

Reader’s and listeners’ compliments:

• I liked…about this piece

• This piece made me feel….

• This piece reminded me of….

The listener: 

Takes notes and prepares open-
ended questions for the writer or 
makes constructive statements. 

The listeners begin with positive 
statements.

The listeners use “I” statements and 
talk about the writing, not the writer.

The listeners make a statement but 
must support it with a reason. 

Listeners’ comments and suggestions:

• I really enjoyed the part where….

• What parts are you having trouble 
with?

• What do you plan to do next?

• I was confused when….

The writer:

Listens to the draft, takes notes, 
responds to questions, and asks the 
writing group questions.

As his or her work is being read aloud 
by another, the writer can get an 
overall impression of the piece. 

Also, the writer can take notes on 
what might need to be changed. 

The writer asks the writing group 
questions to get feedback that will 
lead to effective revision.

Writer’s comments/questions:

• My initial writing goals were…. I’m 
struggling with or I’m requesting 
support with….

• What do you want to know more 
about?

• What part does not make sense 
and/or align with the goals I stated?

• What section of the text does not 
work?

 3. Use the Roles of Participants in Writing Groups to guide your writing group as 
you share your writing with each other and provide feedback for one another to 
help lead to focused revision. 

 Stage 5: Revision 
 “Rewriting is when playwriting really gets to be fun. In baseball, you only get 
three swings and you’re out. In rewriting, you get almost as many swings as 
you want and you know, sooner or later, you’ll hit the ball.” —Neil Simon 

 1. Describe your experience with revision. What revision strategies have you used 
in the past and what effect did they have on your text? 
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Writing Workshop 1 (continued)

 4. Complete your revision checklist and create a plan to begin revising your draft. 
You might want to use a computer to type your next draft. Print multiple copies 
to share in your next writing group meeting.

Stage 6: Editing
 “The writer will also discover surprises in the process of editing, and the writer 
should delight in them.” –Donald Murray 

 1. Reread your notes on editing from “Writer’s Role” descriptions. Describe your 
experiences with editing and the editing strategies or techniques you have used 
in the past. 

 2. Use the Grammar Handbook in your SpringBoard book and other grammar 
references to identify the punctuation marks below and describe their function.

 2. In your writing groups, you received feedback on what is working well in your 
draft and suggestions for improvement. Review your notes, read through 
your draft, evaluate it for clarity of focus, progression of ideas, organization 
and development of ideas. Consider which writing group suggestions are 
appropriate to improve the draft. 

 3. Review the revision strategies and choose one or more to use as you revise 
your draft, considering the priorities listed below, your own insights, and the 
feedback from your writing group. 

Revision Checklist

Revision Priorities Strategy Consult Resources 

Write an engaging lead to hook 
readers.

Sequence ideas to create coherence in 
my text.

Develop ideas fully with examples and 
details as evidence

Create a conclusion that follows from 
the ideas presented 
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Mark Name Purpose/Function

!

.

?

,

;

:

--

( )

“ ”

/

 3. Think about how you might use a punctuation mark to express who you are. 
Then complete the sentence frame below:

 I identify myself as a _________________because______________________.
(punctuation mark)

 4. Use the Common Proofreading Marks to self-edit your current draft. Share your 
edited draft in your next writing group meeting. 

 5. Review the grammar topics on the Editor’s/ Writer’s Checklist graphic organizer 
and highlight the concepts in the first column that are unfamiliar to you. Take 
notes on grammar rules and copy sample sentences from published writers into 
the graphic organizer to refer to when you edit your next draft. 

Proofreading
Symbol Explanation Example

Insert a comma. My cat has one white paw two 

brown paws, and one brown 

and white paw.

Insert an apostrophe or a 
single quotation mark.

Her mothers job involves a lot 

of travel.

Insert double quotation marks. Have you read the poem, My 

Father’s Son?

Add a period. The roses are in bloom

Begin a new paragraph. “Where will you be at 5?” I 

asked. “On the bus home,” she 

replied.

‘‘
‘‘

O.

Common Proofreading Marks
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Writing Workshop 1 (continued)

Stage 7: Publishing 
“The best way out is always through.” —Robert Frost 

 1. Describe your experiences with publishing your writing for a larger audience. 

 2. After completing a written piece, a writer has many choices for publication. 
Brainstorm a list of publishing options available to you. 

 3. In preparation for completing a final draft, consider the following: 
• If appropriate, review your research on the conventions of your selected 

genre. Type your final draft and adhere to appropriate formatting. Incorporate 
illustrations into your final if they support your writing and add reader interest.

• Brainstorm a list of possible titles by listing key words or phrases. Identify 
a word or phrase that captures the central idea of your text. Choose an 
appropriate title for your final draft. 

 4. Your teacher will provide you with the final guidelines for publication. Take 
notes on those guidelines, and revise your draft accordingly. 

Editor’s/Writer’s Checklist

Topics Editing Rule Example

Capitalization: Did you capitalize the first word of 
sentences, proper nouns, and titles? 

Complete Sentences: Are all of your sentences complete 
thoughts? Correct all fragments and run-ons that might 
be present in your draft. 

Consistent Voice: Is your point of view consistent? (first, 
second, or third person)? 

Subject-Verb Agreement: Are verb endings correct? 
Do all of your subjects agree with verbs in person and 
number?

Pronouns: Is pronoun use appropriate and consistent?

Varied Sentences: Are your sentences (simple, 
compound, complex) and lengths varied for interest and 
emphasis?

Spell Check: Circle words that might be misspelled. Use 
available resources (e.g., spell check, dictionary, or peer) 
to correct errors in spelling.

Typographical Errors: Read your draft aloud, and 
carefully watch for typographical errors. Correct errors. 
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Check Your Understanding
Now that you have gone through the stages of the writing process as a group, 
consider what you have learned about yourself as a writer. Describe your writing 
process, which might be unique to you, and your growth as a writer. Revisit the 
writing process graphic you created in Activity 1, and consider whether it is still 
accurate. Modify it as needed in order to capture your process for writing, and 
create or select a quote to accompany your visual. In your writing group, share your 
visual.
a. Discuss your writing process. 
b. Explain how you have developed as a writer.

ACTIVITY 3

Working Through the Writing Process 
Independently
WRITING PROMPT: Use your understanding of your writing process to develop 
an original text. Choose a topic, a genre, and an audience to which your topic will 
appeal. The following is an overview of the writing process presented in Activity 2. 
Use it as a reference as you craft your next piece. 

➢ Prewriting
• Review your Potential Writing Topics list and select another topic of interest 

for you to take through the writing process. 
• Use the RAFT strategy to establish a preliminary target audience, topic, 

position, and genre. 
• Choose an appropriate prewriting strategy to generate content and consider 

a preliminary organizational structure. 

➢ Drafting
• Review ideas and information generated from prewriting to create a draft.
• Read through your draft to refine it for clarity and coherence in preparation 

for sharing it with your peers. 

➢ Sharing and Responding
• Work collaboratively within writing groups to provide effective responses 

that will lead to revision. 
• Share your draft multiple times for help with revising and editing. 

➢ Revising
• Review and evaluate your draft to make any appropriate changes.
• Consider the feedback received from peers or your teacher, and decide how 

you will incorporate those suggestions into your next draft. 
• Create a “Revision Checklist” that identifies what needs to be done with the 

draft as well as the strategies and resources needed to accomplish the task.

➢ Editing
• Review your draft and edit it for conventions of standard written English 

and usage (e.g., grammar and conventions) appropriate for the genre. 
• Consult additional resources (e.g., mentor texts, handbooks, style manuals, 

dictionaries, spell check, thesaurus, and peer editors) to correct errors in 
spelling, capitalization, grammar, and punctuation. 

• Read through your draft and self-edit it using proofreading marks to signal 
changes that need to be made in the final draft. 
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Writing Workshop 1 (continued)

➢ Publishing
• Consider multiple venues to publish your work. 
• Produce a final draft that follows guidelines specified by your teacher, 

which might require, for instance, a typed or legible handwritten draft, an 
original title, and formatting appropriate for the genre selected. 

When you finish this writing project, complete a written self-evaluation of your 
process and your finished piece. Attach your evaluation to your writing project.

• What do you think you did particularly well in this piece of writing?
• Locate the best sentence in your draft, and explain why this line is so powerful.
• If you could spend more time, what would you do to make the draft better?
• What have you learned about writing and about yourself as a writer?

SCORING GUIDE

Scoring 
Criteria Exemplary Proficient Emerging Incomplete

Ideas The essay
• asserts an original focus 

on an idea or concept to be 
developed 

• develops specific ideas 
skillfully and fully using 
examples, details and/or 
evidence

The essay
• presents a clear focus 

on an idea or concept 
for development

• develops ideas clearly 
using examples, 
details and/or 
evidence

The essay
• presents a limited 

and/or unfocused 
concept or central idea 

• presents ideas vague 
or incomplete with 
examples, details and/
or evidence 

The essay
• lacks a clear claim 

or focus
• ideas are not 

developed nor 
supported with 
relevant or clarifying 
examples, details 
and/or evidence 

Structure The essay
• leads with a convincing 

and engaging introduction 
• uses meaningful 

transitional devices to 
guide understanding of the 
relationship among ideas

• logically organizes and 
effectively sequences ideas 

• provides a thoughtful 
conclusion that extends 
thinking

The essay
• presents a clear and 

focused introduction 
• uses transitions to 

create coherence
• orders evidence in 

a way that supports 
understanding 

• provides a conclusion 
that connects the 
larger ideas presented 

The essay
•  contains an 

underdeveloped 
and/or unfocused 
introduction 

• makes limited use of 
transitional devices

• does not present ideas 
in a logical order

• contains an 
underdeveloped or 
unfocused conclusion

The essay
• contains a minimal 

or incomplete 
introduction

• uses few or 
no meaningful 
transitions

• uses a confusing 
organization 

• provides minimal 
concluding material 
or none at all

Use of 
Language

The essay
• uses a variety of sentence 

structures to enhance the 
effect 

• uses diction that is 
deliberately chosen for 
the topic, audience, and 
purpose

• incorporates rhetorical 
devices skillfully to 
advance ideas presented 

• demonstrates technical 
command of conventions 
of standard English

The essay
• uses a variety of 

sentence structures 
• uses diction that is 

appropriate to the 
topic, audience, and 
purpose

• incorporates rhetorical 
devices effectively 

• demonstrates general 
command of standard 
English conventions; 
minor errors do not 
interfere with meaning 

The essay
• shows little or no 

variety in sentence 
structure 

• uses inappropriate 
diction for the topic, 
audience, and purpose

• uses few or no rhetorical 
devices in the text 

• demonstrates limited 
command of standard 
English conventions; 
errors interfere with 
meaning

The essay
• shows no variety in 

sentence structure 
• uses little or no 

purposeful diction
• uses no rhetorical 

devices effectively
• demonstrates 

poor command of 
standard English 
conventions; 
multiple serious 
errors interfere with 
meaning
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